


CUSTOMIZING PROFESSIONAL DEVELOPMENT ON EFFECTIVE INSTRUCTION 
FOR ADOLESCENT STRUGGLING READERS

The Effective Instruction for Adolescent Struggling Readers: Professional Development Module is intended to improve educational outcomes for adolescent students struggling with reading by disseminating information on selected research-based strategies appropriate for this population. 

It can be tailored to participants’ needs and interests and therefore used with a wide range of professionals, including teachers, administrators, researchers, LEA staff, SEA staff, and other technical assistance providers.

Complementary materials—a meta-analysis (Interventions for Adolescent Struggling Readers: A Meta-Analysis with Implications for Practice) and a practice brief (Effective Instruction for Adolescent Struggling Readers: A Practice Brief)—may be useful to PD participants. They can be downloaded at www.centeroninstruction.org.

In general, this professional development module can be customized by altering a) the order of the modules, b) the time spent and emphasis placed on each module, c) the emphasis placed on research findings and study design, and d) the time allocated to modeling strategies and offering instructional examples.  

Because facilitators will know their audiences best, final decisions on customizing this training are left to their discretion.

Below are some specific suggestions for tailoring the PD to three audiences: state and district staff and other technical assistance providers, secondary reading teachers, and secondary content-area teachers. Facilitators who wish to use this module to train other facilitators in delivering it will find a Training of Trainers (TOT) PowerPoint specific to Effective Instruction for Adolescent Struggling Readers on the Center on Instruction website [give url for this specific ppt]. Facilitators are advised to conduct the basic PD Module first before focusing on any Training of Trainer (TOT) strategies so that participants have a firm grasp of effective, research-based reading strategies. 

DELIVERING THE PD TO STATE AND DISTRICT STAFF AND OTHER TECHNICAL ASSISTANCE PROVIDERS  

Facilitators presenting this PD Module to professionals working at state departments of education and local education agencies typically seek both to ensure participants’ understanding of the selected research-based instructional practices associated with positive outcomes and to teach participants how to disseminate this information to LEAs and schools. Facilitators may find it helpful to:

· Provide participants with copies of the meta-analysis before the training. State and district staff may have a high interest in the research base behind the selected strategies. This resource is an excellent foundation.  


· Spend additional time discussing the findings (e.g., effect sizes) from the meta-analysis and the highlighted research studies in the Word Study and Comprehension sections. 


· Spend less time modeling strategies or incorporating instructional examples and more time discussing how the research findings translate broadly into effective instructional strategies. State and district staff often have less interest in the details of implementing a strategy than in the “big picture” of how research translates to practice. This arrangement may align better with their own goals and interests.

DELIVERING THE PD TO SECONDARY READING TEACHERS

Struggling secondary level students often read several grade levels below average and reading teachers at the secondary level may need to provide strategic and intensive reading interventions in one or more components of reading. The PD Module highlights a range of instructional strategies to meet the various needs of struggling readers. Facilitators may find it helpful to: 

· Proceed through the entire PD Module in order since each reading component is framed as a necessary “building block” for subsequent reading components.

· Discuss research findings broadly, for example, defining “effect size” relatively concisely for those unfamiliar with the term and focusing more on the implications of the research findings for practice. It may be unnecessary to discuss the research study design for the two highlighted studies (Word Study and Comprehension) in as much detail as the PD module offers.

· Focus on the delivery of the recommended effective practices. This may mean modeling strategies or building in more instructional examples so that teachers feel comfortable implementing these practices in their classrooms. 

· Make copies of the practice brief available for teachers to refer to as they begin to implement new strategies. It is not necessary that teachers read the meta-analysis before or after the training, although they certainly may if they wish.

DELIVERING THE PD TO SECONDARY CONTENT-AREA TEACHERS

Those who teach content-area classes at the secondary level have a unique challenge: they are not only responsible for ensuring that students grasp discipline-specific concepts but are also increasingly seen as instructional providers who can incorporate and support basic study and literacy skills. Many recommended strategies presented in the PD Module are appropriate for content-area teachers’ classroom use. Facilitators may find it helpful to:
· Rearrange the PD module’s order. For example, after the Introduction, a facilitator may want to present on Vocabulary or Comprehension, since content-area teachers focus most of their instructional time on these two areas. Because fluency ultimately contributes to a student’s ability to comprehend text, the Fluency section may also be useful to content-area teachers.

· Discuss the research findings broadly, for example, defining “effect size” relatively concisely for those unfamiliar with the term and focusing more on the implications of the research findings for practice. It may be unnecessary to discuss the research study design for the two highlighted research studies (in Word Study and Comprehension) in as much detail as the PD module offers.

· Focus on the delivery of the recommended effective practices. This may mean modeling strategies or building in more instructional examples so that teachers feel comfortable implementing these practices in their classrooms. A facilitator may also want to incorporate an expository passage in the Vocabulary section, since such text would apply more to content-area teachers than the narrative text provided. Alternatively, a facilitator could ask teachers to bring in their own content-area text for practice in Fluency, Vocabulary, and Comprehension. 

· Make copies of the practice brief available for teachers to refer to as they begin to implement new strategies. It is not necessary that teachers read the meta-analysis before or after the training, although they certainly may if they wish.

FURTHERING THE WORK
Staff of RCCs and SEAs may wish to advance the understanding of effective reading instruction for struggling adolescents to other audiences and build state and local capacity through further work with this PD module. Suggestions include: 
· Conducting discussions of capacity building such as brainstorming ways to develop or improve reading initiatives in secondary literacy and finding ways to disseminate the PD module to other audiences.  

· Assisting state and district staff in identifying appropriate facilitators who can expand the training by preparing participants to deliver the PD to other audiences. 
· Offering this PD in a “Training of Trainers” (TOT) model once participants feel secure in their understanding of the module’s content. RCC and SEA staff may wish to provide a TOT session to facilitators chosen by SEA or LEA staff using the Training of Trainers version of the Effective Instruction for Adolescent Struggling Readers: Professional Development Module developed by Center on Instruction.

