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KalishaKalisha

Current Grade Placement=5th

Current Reading Level=3rd
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How Do We Help HerHow Do We Help Her
Many of usMany of us
–– Think diagnosticallyThink diagnostically
–– What is her diagnosisWhat is her diagnosis

Does she have average intelligenceDoes she have average intelligence
–– If no, then maybe she has a mental disabilityIf no, then maybe she has a mental disability

Does she have a learning disabilityDoes she have a learning disability

Clear Your Mind for a MomentClear Your Mind for a Moment
–– Think about what she needsThink about what she needs
–– DoesnDoesn’’t She Just Need Instructiont She Just Need Instruction

We can worry later about where instruction We can worry later about where instruction 
occursoccurs
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KalishaKalisha is behindis behind

With RTI we move first to the question With RTI we move first to the question 
of of What can be done for her?What can be done for her?
How can we help her improveHow can we help her improve
RTI is aboutRTI is about
–– Helping firstHelping first
–– Diagnosing and placing laterDiagnosing and placing later
It is a simple ideaIt is a simple idea
–– We will make it a bit more complicated!We will make it a bit more complicated!
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Who Would Benefit from Who Would Benefit from 
RTIRTI

KalishaKalisha
–– Outcomes for special education are poorOutcomes for special education are poor
Reduced referralsReduced referrals
–– SPED placements up in US 200%SPED placements up in US 200%
Her teacher gets help right awayHer teacher gets help right away
The SPED teacher can focus on those The SPED teacher can focus on those 
who really do need the helpwho really do need the help
School psychologists and othersSchool psychologists and others
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KalishaKalisha: A Discrepancy : A Discrepancy 
Does Exist but Why?Does Exist but Why?
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Two ApproachesTwo Approaches
Assume problem resides within child Assume problem resides within child 
and search for problemand search for problem
–– Learning DisabilityLearning Disability

Assume Assume FirstFirst that student problem is that student problem is 
with with instructioninstruction——
–– Document core instruction is effective for Document core instruction is effective for 

most studentsmost students
–– Rule out lack instruction for referred Rule out lack instruction for referred 

studentstudent
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Current SystemCurrent System

KalishaKalisha is Referredis Referred
TestedTested
–– WoodcockedWoodcocked
–– WISCWISC——eredered

VoilaVoila
–– Severe DiscrepancySevere Discrepancy
–– Diagnosis:  LDDiagnosis:  LD
–– Placement in Special EducationPlacement in Special Education
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Discrepancy Explained:Discrepancy Explained:
KalishaKalisha has LD!has LD!

KalishaKalisha goes off to Special Educationgoes off to Special Education
The Classroom Teacher Returns to The Classroom Teacher Returns to 
Normal RoutinesNormal Routines
School Based Team is HappySchool Based Team is Happy
–– SomethingSomething has been done about has been done about KalishaKalisha



(c)iSTEEP(c)iSTEEP

The Problem is The Problem is 
Placements are UPPlacements are UP

Is there a new LD epidemicIs there a new LD epidemic
If not, what could explain the large If not, what could explain the large 
increases in LD placement?increases in LD placement?
Researchers and policy makers Researchers and policy makers 
discovered other possibilitiesdiscovered other possibilities



BIG Mystery: How Could BIG Mystery: How Could 
Student be Behind in Student be Behind in 
Reading and Not be LD?Reading and Not be LD?
Presidents Commission on Excellence Presidents Commission on Excellence 
in Special Educationin Special Education

Maybe just possibly the child is low Maybe just possibly the child is low 
because she because she did not have the right did not have the right 
kind of instructionkind of instruction..

Poor instruction can also Poor instruction can also ““causecause”” low low 
achievement.achievement.
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Not All Not All ““lowlow””
students are LDstudents are LD

Just Because a Student HAS not Learned 

does not mean Student CAN NOT learn
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Common Sense SleepsCommon Sense Sleeps

We know this:  students can be low We know this:  students can be low 
academically because they are ABT or academically because they are ABT or 
not motivated to learn.not motivated to learn.
This is common senseThis is common sense
Common sense went to sleep in 1970Common sense went to sleep in 1970’’ss
–– We donWe don’’t think. t think. 
–– We Woodcock We Woodcock emem and Place and Place emem.  .  
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Logic Awakened by NCLB Logic Awakened by NCLB 
and IDEA and IDEA 

How can we point the finger at How can we point the finger at 
instructioninstruction
–– Was teacher Was teacher ““highly qualifiedhighly qualified””
–– Did reading instruction include Did reading instruction include ““essential essential 

components of readingcomponents of reading””
–– Did we match the right instruction with Did we match the right instruction with 

the students particular need at the right the students particular need at the right 
time.time.

Duh~
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Inquiring Minds Inquiring Minds 
Want to knowWant to know

When problems exist with core and/or When problems exist with core and/or 
supplemental curriculumsupplemental curriculum
–– How can we say problem is IN childHow can we say problem is IN child

Plain and Simple:Plain and Simple:
–– If you donIf you don’’t teach them and they t teach them and they 

dondon’’t learnt learn, , it is wrong to say the it is wrong to say the 
studentstudent has the problem.has the problem.
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How Does RTI Help You How Does RTI Help You 
Know if Problem is Know if Problem is 
InstructionInstruction or or DisabilityDisability

You monitor progress of ALL studentsYou monitor progress of ALL students
–– All subgroups should be respondingAll subgroups should be responding

A few students will not respondA few students will not respond
–– No curriculum works for every studentNo curriculum works for every student

Come in with Tier 2 for those in needCome in with Tier 2 for those in need
Logic of RTI: If Tier 1 is working for most Logic of RTI: If Tier 1 is working for most 
and if Tier 2 is then is effective for the rest and if Tier 2 is then is effective for the rest 
–– Then those who do not respond may have a Then those who do not respond may have a 

““problemproblem”” that is that is notnot due to instruction.due to instruction.

If Tier 2 does not help, go to Tier 3If Tier 2 does not help, go to Tier 3

Core principle #1:   3 Tier Model
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RTI ModelRTI Model

Degree of Resistance to InterventionLOW HIGH

HIGH
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Core principle #2:   Intensity 
of Services Increase as Student is

More Resistant to Intervention
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Specific Methods for Specific Methods for 
ScreeningScreening

TPRITPRI
DIBELSDIBELS
STEEPSTEEP
Screening tells youScreening tells you
–– Is Core Curriculum in General Education Is Core Curriculum in General Education 

Effective.  Are most students learningEffective.  Are most students learning
–– Which specific students are NOT LEARNING and Which specific students are NOT LEARNING and 

NOT MAKING PROGRESSNOT MAKING PROGRESS
Screening is Efficient and QuickScreening is Efficient and Quick
–– Can you spare a morning??Can you spare a morning??

Core Principle #3: Universal Screening
•BRIEF, QUICK.
•Usually CBM or other RELEVANT test
•Valid and Reliable
•Analogous to hearing/vision screens
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Universal ScreeningUniversal Screening——
Sounds Like Too Much WorkSounds Like Too Much Work

STEEPSTEEP
–– ReadingReading——One Minute Individual ScreeningOne Minute Individual Screening
–– MathMath——Group ScreeningGroup Screening——2 2 minsmins for whole classfor whole class
–– WritingWriting——Group ScreeningGroup Screening---- 3 3 MinsMins for Classfor Class
–– CanCan’’t Do or Wont Do or Won’’t Do.  1 Min.  t Do.  1 Min.  

Most Schools Screened in half dayMost Schools Screened in half day
Results returned to teachers that dayResults returned to teachers that day

Screening Gives a Lot with Minimal Effort
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Kalisha in Red Seems 
to be a Problem

Now does she look 
like a problem?

How Do you KNOW if Core Instruction is Working: 
Screen-Many students not Learning at Tier 1

Grade Level

Standard
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How Does Screening HelpHow Does Screening Help

Catch them earlyCatch them early
Inquiring Minds Want to KnowInquiring Minds Want to Know
–– How did How did KalishaKalisha get behindget behind
–– Did this happen overnightDid this happen overnight

NRC Recommendation for NRC Recommendation for 
Disproportionality Disproportionality 
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At Risk on Early Screening

Screening Identifies Children At Screening Identifies Children At 
Risk for Reading DifficultyRisk for Reading Difficulty

Low Risk on 
Early 
Screening

This Slide from Reading First 
Experts

Children get 
tested Here

Test Early Why 
wait to Fail
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Another Use of Screening:Another Use of Screening:
Snapshot Core InstructionSnapshot Core Instruction

If instruction is not effective for many If instruction is not effective for many 
or most studentsor most students
That issue must be resolved prior to That issue must be resolved prior to 
individual problemindividual problem--solving or solving or 
especially placement of some studentsespecially placement of some students
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Instructional

At Risk

STEEP Screening Identified STEEP Screening Identified 
School Wide Math Deficits in VailSchool Wide Math Deficits in Vail

Math problems grades 3-5

Mastery
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If Screening Detects a If Screening Detects a 
Problem with Core Problem with Core 
CurriculumCurriculum

Classwide InterventionClasswide Intervention
Large GroupLarge Group
Most students will respondMost students will respond
Typically this is a general education Typically this is a general education 
responsibilityresponsibility
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After After School WideSchool Wide
InterventionIntervention----No Systemic No Systemic 
ProblemProblem

Fourth Grade



Importantly: SATImportantly: SAT--9 Data 9 Data 
MathMath
SAT-9 Standard Scores and t-test Results for Pre- and Post-Implementation Years by Grade 
 
         2001-2002          2002-2003         t  

Grade    n   M    SD    n    M    SD             

Third    85 562.06  143.80  129 602.54  35.20     3.07** 

Fourth  116 611.09  120.61  117 638.22  33.39     2.35*

Fifth  113 636.73  109.86  107 659.17  35.77     2.01* 

Total   314 607.04  126.83  353 631.53  41.93     3.42** 

 
* p < .05 
 
** p < .01 
 
Cohen’s d (effect size between years) 
 
Third .45 
 
Fourth .35 
 
Fifth .31 
 
Total .29 
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State Decisions Impact State Decisions Impact 
Funding and ResourcesFunding and Resources

Screening Sorts StudentsScreening Sorts Students
–– Those that are OKThose that are OK
–– Those in NeedThose in Need

Those in Need get AssistanceThose in Need get Assistance
–– Assistance requires resourcesAssistance requires resources

For States Cut Point for NeedFor States Cut Point for Need
–– Based upon benchmarksBased upon benchmarks
–– Resource allocation also a considerationResource allocation also a consideration



(c)iSTEEP(c)iSTEEP

111 Students If Cut Score is 111 Students If Cut Score is 
<20 Then 16% Are At Risk<20 Then 16% Are At Risk
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111 Students If Cut Score is 111 Students If Cut Score is 
26 Then 50% Are At Risk26 Then 50% Are At Risk
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Example from STEEP showing problems with core 
curriculum. Many students in the red zone. 

Data Summaries Make it Easier to Make Decisions

Core Curriculum ProblemsSTEEP Graph

RTI Generates Data 
Computer Data Management
Helps with Decision Making
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Is Core OK  for all Is Core OK  for all 
Subgroups?Subgroups?
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Compare Apples with Apples
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A Cause of A Cause of 
Disproportionality isDisproportionality is
Low AchievementLow Achievement----Which leads to Which leads to 

ReferralReferral
Improving AchievementImproving Achievement
–– Reduces teacher concernReduces teacher concern
–– Improved achievement for all students Improved achievement for all students 

reduces need for SPEDreduces need for SPED
–– Produces great JOY for teachers and Produces great JOY for teachers and 

administratorsadministrators
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In Plain Language: In Plain Language: What What 
the Experts are Saying the Experts are Saying 

What do you do for Low Achieving Students?  What do you do for Low Achieving Students?  
Teach them.Teach them.
If  you have already been teaching them, teach If  you have already been teaching them, teach 
them differently.  No ONE thing works for all.them differently.  No ONE thing works for all.
This is called intervention.  It is special teaching for This is called intervention.  It is special teaching for 
students with low achievement.    students with low achievement.    
If you try many good things with a student and If you try many good things with a student and 
they donthey don’’t learn, then maybe the student has a t learn, then maybe the student has a 
learning learning ““issueissue””..
In dealing with the In dealing with the ““issueissue””, you may need the , you may need the 
additional help of special education.additional help of special education.
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Tier 2Tier 2

Degree of Unresponsiveness to InterventionLOW HIGH

HIGH
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Special Education IEP 

Determination

Core principle #4:   Intervention



(c)iSTEEP(c)iSTEEP

Grade Level

Standard

Kalisha Sticks out Like a Sore Thumb

What if Kalisha’s Class is OK but She is Struggling?

Core curriculum working for most but not her



(c)iSTEEP(c)iSTEEP

Example from STEEP showing typical class. No 
problems with Core.  Three students at risk.

Green

Yellow

Red
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Intervention at Tier 2Intervention at Tier 2

Supplemental Instruction Supplemental Instruction 
–– Good solid instructionGood solid instruction
–– Covers all the basesCovers all the bases
–– Essential components of ReadingEssential components of Reading

Progress Monitoring is StartedProgress Monitoring is Started
Progress evaluated FrequentlyProgress evaluated Frequently
Response to Intervention EvaluatedResponse to Intervention Evaluated
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How Do You Select How Do You Select 
Intervention? Intervention? 

Problem Solving ModelProblem Solving Model
–– Team MeetsTeam Meets

Defines problem, generates alternative Defines problem, generates alternative 
solutions, team builds consensus solutions, team builds consensus 

Standard ProtocolStandard Protocol
–– Who need helps based upon data.Who need helps based upon data.
–– Choice of Intervention based on dataChoice of Intervention based on data
–– Data guides intervention selectionData guides intervention selection



Discussion

Team Review

Comparison to 
Benchmarks

Team 
Review

Problem 
Solving

PS Process

Define 
Problem

Generate 
Solutions

Use 
Assessment 
to Select 
Intervention

Comparison 
To Expected 
Standards

Standard 
Protocol

Who What Outcome
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Prescribing InterventionsPrescribing Interventions

””Students are UniqueStudents are Unique””
–– TrueTrue

They learn differentlyThey learn differently
–– TrueTrue

Still, Research based instructionStill, Research based instruction
–– Works for MOSTWorks for MOST---- 90%90%
–– Why does it workWhy does it work

Research provenResearch proven
Covers most of the important areaCovers most of the important area
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Example from TPRI & TX Example from TPRI & TX 
Reading First:  Who needs Reading First:  Who needs 
HelpHelp——Middle of YearMiddle of Year

Screening Assessment:Screening Assessment:
–– Story 4 from Second Grade AssessmentStory 4 from Second Grade Assessment

Decision RuleDecision Rule
–– Score at or above 75 WCPMScore at or above 75 WCPM

Satisfactory performanceSatisfactory performance

–– Score below 75 WCPMScore below 75 WCPM
Move to intervention in Tier 2Move to intervention in Tier 2



Second Grade, Mid Year:  Who 
is Reading 74 or Less on TPRI

Which Students are OK and 
Who Need Assistance?

Using Data to Make Decisions

Targeted for Tier 2 Intervention
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Lack of Motivation is NOT a Disability

Selecting the Right Intervention: Example from STEEP. 
STEP 1: Is the problem a skill deficit or motivation?  

Can’t 
Do
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Sorting by NumbersSorting by Numbers

Select StudentsSelect Students
–– Sort #1: Who is at Risk Bottom 16% and Not Sort #1: Who is at Risk Bottom 16% and Not 

Meeting BenchmarkMeeting Benchmark
–– Sort # 2 is Problem CanSort # 2 is Problem Can’’t or Wont or Won’’tt
–– Based on assessment dataBased on assessment data

Select InterventionSelect Intervention
–– Assess and apply rules to choose SPECIFIC Assess and apply rules to choose SPECIFIC 

interventionintervention

Progress MonitoringProgress Monitoring
–– Decision Rules about Who is Decision Rules about Who is RESPONDINGRESPONDING



Skill Not 
Established

Skill 
Established 
but not Fluent

Skill Fluent but 
Lacks Problem-
Solving

Assess Briefly

Apply Decision Rules

Accuracy 
Intervention 

STEEP Quick 
Lessons

Fluency 
Intervention

Quarter Mile Math

Problem-Solving 
Intervention

ALEKSMath Example

Step 2 for Skill Problems:  Linking Assessment to Intervention



SpargoSpargo
ComprehenComprehen

Red HerringsRed Herrings1010SpargoSpargo
ComprehenComprehen..

Interpretation/Interpretation/
InferenceInference

Sentence Sentence 
ComprehensionComprehension

Thinking ReaderThinking Reader1515MazesMazesUnderstanding/ Understanding/ 
ComprehensionComprehension

Oral Reading Oral Reading 
FluencyFluency

Reading CenterReading Center6060Oral Reading Oral Reading 
FluencyFluency

FluencyFluency

Letter Sound Letter Sound 
Fluency ProbeFluency Probe

PALSPALS4040Letter Sound Letter Sound 
Fluency ProbeFluency Probe

Letters/Letters/
SoundsSounds

Progress MonitoringProgress MonitoringInterventionInterventionBenchmarkBenchmarkMeasureMeasureSkillSkill

[1] Source:  Early Reading First (http://www.ed.gov/policy/elsec/leg/esea02/pg5.html#sec1221) 
[2] Source:  National Assessment of Educational Progress

Sample STEEP Intervention Matrix in Reading—Modified per District Resources

Caution:  Reading Comprehension an Emerging Area
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To SummarizeTo Summarize

Selecting interventionSelecting intervention
–– Problem solvingProblem solving

Brainstorming, generate solutions, build Brainstorming, generate solutions, build 
consensusconsensus

–– Standard ProtocolStandard Protocol
Use rules about WHOUse rules about WHO
Use Rules based on Data to Select a research Use Rules based on Data to Select a research 
based interventionbased intervention
Next rules about Next rules about ““is it workingis it working””
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Tier 2 For Tier 2 For KalishaKalisha
Response to InterventionResponse to Intervention

Before 
Intervention During Intervention

Avg. for her Class

Intervention in Reading

#
C

o
rr

e
ct

Intervention Sessions

Each Dot is one 
Day of Intervention

Core principle #5: Progress 
Monitoring Or Formative Evaluation

•Brief Assessments
•Before and During Intervention
•Examine Assessments

•Are Dots Going Up the Page?
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Before 
Intervention During Intervention

#
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o
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e
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Avg. for her Class

No Response to No Response to 
interventionintervention
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Goals of Tier 2 Goals of Tier 2 
InterventionIntervention

To reduce the gapTo reduce the gap
To rule out ABTTo rule out ABT
–– CanCan’’t be done with Woodcock or any t be done with Woodcock or any 

other test.  other test.  
–– Testing canTesting can’’t know she wasnt know she wasn’’t taught t taught 

effectively!!!effectively!!!
–– The only way to determine if student can The only way to determine if student can 

learn normally is to teach and look at learn normally is to teach and look at 
studentstudent’’s responses response
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New Ideas about New Ideas about 
Intervention within RTIIntervention within RTI

Traditional special education is called a Traditional special education is called a 
““wait to failwait to fail”” process. process. 
–– Wait for students to fail then place Wait for students to fail then place 
RTI is ProactiveRTI is Proactive
–– Find students in Need Find students in Need earlyearly
–– Provide assistanceProvide assistance
IF referral comes then documentation IF referral comes then documentation 
of RTI (or lack of) is presentof RTI (or lack of) is present
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New Ideas about New Ideas about 
InterventionIntervention

New Purpose of interventionNew Purpose of intervention
–– To Address To Address Assessment Assessment QuestionsQuestions
–– Can child learn normally?Can child learn normally?
If the assessment is an interventionIf the assessment is an intervention
–– Important decisions are madeImportant decisions are made
–– Due process considerationsDue process considerations
–– Intervention must be done Intervention must be done 

And Done CorrectlyAnd Done Correctly
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New Ideas: Types of New Ideas: Types of 
InterventionIntervention

Current PracticeCurrent Practice
–– Every child has collaboratively developed Every child has collaboratively developed 

individual interventionindividual intervention
–– ProblemsProblems

Not evidenced basedNot evidenced based
No one is an expertNo one is an expert
Materials must be assembledMaterials must be assembled

New WayNew Way
–– More PrescriptiveMore Prescriptive
–– Fewer Choices Materials ReadiedFewer Choices Materials Readied——PrePre--trainingtraining
–– Computer basedComputer based
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It is far better toIt is far better to

Know a few multiKnow a few multi--purpose interventions wellpurpose interventions well
Have a decisionHave a decision--making systemmaking system
–– Problem Analysis can take long time with Weak Problem Analysis can take long time with Weak 

TeamTeam

Have materials preparedHave materials prepared
Have progress monitoring set upHave progress monitoring set up
Be able to teach and Be able to teach and supportsupport the teacher the teacher 
using tell, show, do.using tell, show, do.
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New Ideas:  Use of New Ideas:  Use of 
Intervention ResultsIntervention Results

Old WayOld Way
–– We did the intervention now lets placeWe did the intervention now lets place

New WayNew Way——Results tell us:Results tell us:
–– Can child learn at normal rate?Can child learn at normal rate?

Rule out ABTRule out ABT

–– What intensity of services are needed?What intensity of services are needed?
–– Progress should compare apples to applesProgress should compare apples to apples

The expected response to a reading comp intervention The expected response to a reading comp intervention 
MAY differ for ELLMAY differ for ELL

–– Special education is a LOCATION for intensiveSpecial education is a LOCATION for intensive
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New Ideas:  Intervention New Ideas:  Intervention 
FidelityFidelity

Old Way:Old Way:
–– How do you KNOW Intervention was How do you KNOW Intervention was 

implemented.  Teacher reportimplemented.  Teacher report

New WayNew Way
–– Permanent ProductsPermanent Products

Interventions leave evidence of useInterventions leave evidence of use
Computer interventions produce reportsComputer interventions produce reports

–– No evidenceNo evidence——no refer.no refer.

This is an This is an eye opener  eye opener  



(c)iSTEEP(c)iSTEEP

Two Problems Two Problems 
You will have to AddressYou will have to Address

Teams donTeams don’’t know which intervention to uset know which intervention to use
Teachers struggle with individual Teachers struggle with individual 
interventionintervention
–– Examine other options for intervention delivery.Examine other options for intervention delivery.
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In SummaryIn Summary

Tier 2 is putting an intervention in placeTier 2 is putting an intervention in place
Nationally 80% of preNationally 80% of pre--referral intervention referral intervention 
failfail
Research based interventionResearch based intervention
–– Successful 90%+ Successful 90%+ 
–– Shared process between general and special Shared process between general and special 

education with both contributing to successeducation with both contributing to success
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Levels 3 and 4Levels 3 and 4

Degree of Unresponsiveness to InterventionLOW HIGH

HIGH
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Core

Level II
Supp Interventions

Level III
Intensive 

Interventions

Level IV
Special Education IEP 

Determination

Level 3 is Combined with 2

If no Response, Student May Need 
Special Education
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Few Individual Concerns

Fewer Non-
responders

Many Children Are Screened

Even Less Require Add’l Evaluaion

““FiltersFilters”” Increase Increase 
Accuracy of ReferralsAccuracy of Referrals



Lessons LearnedLessons Learned

StatesStates
DistrictsDistricts
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State Implementation:  A State Implementation:  A 
Structured ApproachStructured Approach

In getting started with RTI, states may In getting started with RTI, states may 
consider the following Phasesconsider the following Phases
–– Readiness phase.   Readiness phase.   
–– Training phase.   Training phase.   
–– Implementation phase.   Implementation phase.   
–– Policy and Procedures phase.   Policy and Procedures phase.   



(c)iSTEEP(c)iSTEEP

Readiness PhaseReadiness Phase

–– Assessment of State Readiness for RTIAssessment of State Readiness for RTI
Can RTI be integrated with other programsCan RTI be integrated with other programs

–– Build awareness and consensus about Build awareness and consensus about 
state RTI plan.  state RTI plan.  
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Initial ChallengesInitial Challenges

Districts are moving ahead w/o stateDistricts are moving ahead w/o state
Integration with other programs Integration with other programs 
(Reading 1(Reading 1stst))
Groups and advocates may be Groups and advocates may be 
resistant to loss of discrepancy modelresistant to loss of discrepancy model
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Decisions Faced by StatesDecisions Faced by States

Require specific type of screening?Require specific type of screening?
–– Or, allow flexibility while requiring valid Or, allow flexibility while requiring valid 

and reliable assessmentand reliable assessment
–– If flexible, then emphasize research If flexible, then emphasize research 

based core componentsbased core components

Beyond ReadingBeyond Reading
–– Math, Listening Comprehension, etcMath, Listening Comprehension, etc

Beyond KBeyond K--66
–– Middle and High SchoolMiddle and High School
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Phase II:  TrainingPhase II:  Training

Awareness training with teachers Awareness training with teachers 
administratorsadministrators
Deeper training with implementersDeeper training with implementers
–– Ideally job integratedIdeally job integrated
–– Coaching and supportCoaching and support

PrePre--serviceservice——Involvement of Involvement of 
Universities, eUniversities, e--learning courseslearning courses
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Training Must be Training Must be 
ComprehensiveComprehensive

Training must include Training must include allall of the core of the core 
components of RTI. components of RTI. 
Some commercial training programs Some commercial training programs 
focus on Screening and Progress focus on Screening and Progress 
Monitoring and others on Procedural Monitoring and others on Procedural 
Details.  Details.  
RTI training must not focus on some RTI training must not focus on some 
areas to the exclusion of others.areas to the exclusion of others.
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Training is OngoingTraining is Ongoing

Training is typically ongoing becauseTraining is typically ongoing because
–– RTI has a lot of moving partsRTI has a lot of moving parts
–– Professionals canProfessionals can’’t appreciate and are not t appreciate and are not 

ready for more advanced topics until they ready for more advanced topics until they 
begin to feel comfortable with the basics.begin to feel comfortable with the basics.

–– RTI is an evolving RTI is an evolving --new information is new information is 
continually becoming available. continually becoming available. 
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Phase III:  Phase III:  
Implementation ToolsImplementation Tools

State Lead or Leadership TeamState Lead or Leadership Team
Tools, MaterialsTools, Materials
–– Assessment Assessment 

Screening MaterialsScreening Materials
Progress Monitoring MaterialsProgress Monitoring Materials

–– Data Management SystemsData Management Systems
–– InterventionsInterventions
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Implementation Implementation 
ProceduresProcedures

Issues range from basic to highly Issues range from basic to highly 
technicaltechnical
–– What counts as a Tier 2 interventionWhat counts as a Tier 2 intervention
–– How long must it be implementedHow long must it be implemented
–– How frequently is progress monitoringHow frequently is progress monitoring
–– What data tells you to move up a tierWhat data tells you to move up a tier
–– How do you assess fidelityHow do you assess fidelity
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Phase IV:  Policy and Phase IV:  Policy and 
ProceduresProcedures

Without Final RegulationsWithout Final Regulations
–– States are piloting research based States are piloting research based 

procedures pertaining toprocedures pertaining to
Screening cut pointsScreening cut points
Intervention selection and fidelityIntervention selection and fidelity
Movement through the tiersMovement through the tiers
Eligibility determinationEligibility determination
Establishing a timeline and sequence of Establishing a timeline and sequence of 
procedures to be used.procedures to be used.



At the District LevelAt the District Level

Lessons Learned and OutcomesLessons Learned and Outcomes
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Lessons Learned Lessons Learned 
Professionals from Biloxi schools offered the following lessProfessionals from Biloxi schools offered the following lessons learned after 2 ons learned after 2 
Years of implementation.:Years of implementation.:

1. 1. Commitment.Commitment. Everyone within the district should be committed to the procesEveryone within the district should be committed to the process s 
including the special education director, including the special education director, principals, school psychologists, principals, school psychologists, 
special education teachers, early intervention pre school teachespecial education teachers, early intervention pre school teachers, teachers,  rs, teachers,  
and speech and language pathologists.and speech and language pathologists.

2.  2.  Administrative supportAdministrative support.  Strong support from general education administrators .  Strong support from general education administrators 
including the superintendent was a key factor. including the superintendent was a key factor. 

3.  3.  General education ownershipGeneral education ownership.  Each school assists in every part of the process .  Each school assists in every part of the process 
and will take ownership after two years. and will take ownership after two years. 

4.  4.  Pay careful attention to the daily requirementsPay careful attention to the daily requirements.  Students are placed in .  Students are placed in 
interventions based on the screening data and team input.interventions based on the screening data and team input. The interventions The interventions 
are reviewedare reviewed every week forevery week for 6 weeks.6 weeks.

5. 5. Progress Monitoring is CriticalProgress Monitoring is Critical.  Our personnel take progress monitoring .  Our personnel take progress monitoring 
seriously and it is completed weekly no matter what. progress moseriously and it is completed weekly no matter what. progress monitoring nitoring 
graphs via the web every Friday. If they notice any issues, or  graphs via the web every Friday. If they notice any issues, or  any problems, any problems, 
then this information is emailed to the principals each Friday.then this information is emailed to the principals each Friday.

6.  6.  Periodic review.Periodic review. Progress monitoring  data are reviewed with grade level Progress monitoring  data are reviewed with grade level 
teams every 3 weeks and intervention changes are made at those mteams every 3 weeks and intervention changes are made at those meetings if eetings if 
needed.needed. At the end of 6 weeks a decision is made as to whether to contiAt the end of 6 weeks a decision is made as to whether to continue nue 
the intervention, discontinue or refer to Tier 3 services. the intervention, discontinue or refer to Tier 3 services. 
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STEEP in Biloxi, MSSTEEP in Biloxi, MS

Referrals per schoolReferrals per school
–– 20 to 25 Per School Prior to STEEP20 to 25 Per School Prior to STEEP
–– In 2004In 2004--2005, 1 Referral Per School2005, 1 Referral Per School
–– This Year No ReferralsThis Year No Referrals

Across 7 schools, only 6 students at Tier 2Across 7 schools, only 6 students at Tier 2

Standard ProtocolStandard Protocol
–– Tier 2 Interventions Successful in 90%+ Tier 2 Interventions Successful in 90%+ 

of Casesof Cases
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Vail, AZVail, AZ

STEEP RTI Improved state test scores STEEP RTI Improved state test scores 
–– For All Students in For All Students in General EducationGeneral Education

Vanderheyden and Burns (2005)Vanderheyden and Burns (2005)

Reduced ReferralsReduced Referrals
–– Vanderheyden et alVanderheyden et al

Increased Referral AccuracyIncreased Referral Accuracy
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Wait to failWait to fail
Test her usingTest her using
–– Block designBlock design
–– Woodcock herWoodcock her

Compare to Compare to 
National NormsNational Norms
PlacePlace

Screen earlyScreen early--help help 
earlyearly
Compare to local Compare to local 
normsnorms
InterveneIntervene
Use intervention Use intervention 
response to response to 
determine child determine child 
needsneeds

KalishaKalisha
OLD WAY NEW WAY
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KalishaKalisha using RTI via using RTI via 
NCLB and IDEANCLB and IDEA

Evidenced based core to prevent failureEvidenced based core to prevent failure
Universal screening to detect Universal screening to detect KalishaKalisha when when 
she is she is slightlyslightly behindbehind
Evidenced based Supplemental InstructionEvidenced based Supplemental Instruction
Intensive Individual InterventionIntensive Individual Intervention
New way:  95% Chance No SPED NeededNew way:  95% Chance No SPED Needed
Old way:  90% Chance SPED NeededOld way:  90% Chance SPED Needed

Kalisha Needs the Juice: I-N-S-T-R-U-C-T-I-O-N
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Everybody WinsEverybody Wins

KalishaKalisha stays in general educationstays in general education
Teacher is less concerned because she Teacher is less concerned because she 
got the juicegot the juice——achievement up. Faster achievement up. Faster 
services.services.
Diagnostic and SPED professionalsDiagnostic and SPED professionals——
–– Put their full skill set to good usePut their full skill set to good use
–– More time for difficult casesMore time for difficult cases
–– More accurate referralsMore accurate referrals
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Gene LenzGene Lenz

“How can we return home, look 
people in the eye, and keep 
doing things the same way.”
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Contact Information

Email:  Joe@isteep.com

Web:  www.isteep.com

www.joewitt.org

Phone:  305-674-7602 

A Final Copy of This Presentation will be 
made available at:
www.isteep.com/compcenters


