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Welcome!

The Georgia Department of Education is pleased to present this document as a guide for implementation
of Response to Intervention (RTI). The purpose of this guidance document is to provide a common
understanding and common language of RTI, practicdeimgntation ideas, and resources for continued
professional learning.

The intended audience of this documiastudes allparties involved in teaching and learning in
Georgids school s. T h i ssprincipats) regdlas educatidmteachepecialredutation
teachers, support staff, parergad students.
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Introduction and Overview

Response to InterventioRTI): The Georgia Student Achievement Pyramid of Interventions is the
process of aligning appropriate assessment with purposefuldtsirdor all students. In Georgia,
Response to Intervention is based indghaeral educatiodassroom where teachers routinely implement

a strong and rigoroustandard$asedearning environment. The tiered approach tooliag layers of
intervention for students needing support requires a school wide common understanding of the Georgia
Performance Standards (GPS), assessment practices, and instructional pedagogy.

Ge o r @RTIardcsss includes several key components:

o A 4-Tier delivery moel desiged to providesupportmatched to student nedttough the
implementation oétandarddasedclassrooms.

e Evidencebased instructioas thecore of classroom pedagogy.

e Evidencebased interventiongtilized with increasing levels of intensity based on peegr
monitoring.

e The use of a variety afngoing assessment débadetermine whichtadents are not meeting
success academically and/or behaviorally.

e Data Teams in each school serve as the driving force for instructional decision making in the
building.

e Puposeful allocation of instructional resources based on student assessment data.

All students participate in general education learnif@udents requiring interventions to meet individual
learning expectations will receive support through a systematigpurposeful process. The numbkr
students requiring interventiomsll decease as the levef intensity of the intervention increases.
Specificinformation on thel-Tier delivery model is located in this documenttitg at Chapter 4.

Tier 117 Standards-Based Classroom Learning

Tier 217 NeedsBased Learning

Tier 31 SST-Driven Learning

Tier 41 Specially-Designed Learning
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Chapter 1

Section 1.1Glossary of Commonly Used Terms

Acceleration’i Interventions that aimplemented to increase the speed at which students acquire skills.

Accommodationi Changes in instruction that enable children to demonstrate their abilities in the
classroom or assessment/test setting. Accommodations are designed to providect@atsaniage, for
children with disabilities. Accommodations include assistive technology as well as alterations to
presentation, response, scheduling, or settings. When used appropriately, they reduce or even eliminate
thed f ects of a budoindt ceduse ordawer thé standartdsyor expeotafor content.
Accommodationshat are appropriate for assessments do not invalidate assessment results.

Aimlinei The line that connects the median baseline data point and the long ran@idRg&adata

point. If you a&e using a data base systemuitee the data, the program may plot this line. If you are
hand graphing, then you would use the median lmesdhta point (use at leas7=data points ér

baseline) and then plot th&kG point. Conneicthe two mints, and then you have constructed the aimline
(McCook, 2006)

Alternate Assessment An assessment aligned with alternate achievement standards for children with
the most significant cognitive disabilitiessigned by thetate and requiredn lieu of regular &atewide
assessments, when determined necessary by the chi

Anchor Paper(s)i A sample of student work that exemplifies a specific level of performance. Raters
use anchors to score student work, usually comparing terdgtperformance to the anchor. For
example, if student work was being scored on a scaléotHere would typically be anchors (previously
scored student work) exemplifying each point on the scale.

Assessment Assessment is a broad term used to desche collection of information about student
performance in @articulararea. Assessments can be formative or summative.

At Risk 7 A term applied to students who have not been adequately served by social service or
educational systems and who are sit of educational failure due to lack of services, negative life events,
or physical or mental challenges, among oth@€REL 2004)

Behavior Intervention Plan- A plan developed for children who are exhibiting behavidifficulties
that includetargetel behaviors, intervention strategies, reinforcers and consequences, and a plan for
collecting and monitoring data. Behavior Intervention Plans should mglasitive behavioral support

Benchmarki A detailed description of a specific level of studestfprmance expected of students at
particularages, grades, or developmental levels. Benchmarks are often represented by samples of student
work. A set of benchmarks can be used as "checkpoints" to monitor progress toward meeting performance
goals within ad across grade levels.e., benchmarks for expected mathematics capabilities at grades

three, seven, ten, and graduatjon.

Baselinei An initial observation or measurement that serves as a comparison upon which to determine
student progress.

Benchmark Assessment$ Student assessments used throughout a unit or course to monitor progress
toward learning goals and to guide instruction. Effective benchmark assessments check understanding and

Response to Intervention: The Georgia Student Achievement Pyramid of Interventions
Georgia Department of Education
Kathy Cox, State Superintendent of Schools
October 23, 2008 Page8 of 86
All Rights Reserved



application of knowledge and skills rather than recall; congatyyeffective benchmark assessments
include performance tasks. Benchmark assessments may involemgngostassessments.

Benchmarks for Progress Monitoringi Measures that are used to determine student progress and to
guide instruction.These measas may assess a specific skill such as correct words read per minute
(reading fluency).

Benchmark Papersi Another term used for anchor papers.

Commentary 1 Oral or written feedback that identifies the features of a work sample that illustrate the
relevant parts of a standard(s). Commentary draws attention to the qualities of student work with direct
reference to the performance descriptions for the relevant standards.

Common Assessmerit Common assessments are the result of teachers collaboratingwing tm
consensus about what students should know, understand and be able to do according to the standards.
Common assessments assess the standards and provide teachers a means for looking at student work.

Comprehensive Evaluationi In-depth evaluation mvided when there is suspect of a disability. It is
conductedo determine if a student has a disability and to deterthmeducational needs of the student.

Concept Mapi A concept map is a document that outlines the concepts, essential quastiuhging
understandingsjocabulary, instructional tools and assessments for each unit.

Content Descriptionsi Cont ent Descri ptions describe how the
curriculum are assessed on the statadated assessments. Developedapily for educators, each

content specific document provides information about the content assessed and is based on the work of
Georgia teachers. The documents are organized by each content domain (groupings of similar content
standards) that is reportéat an assessment. Associated curricular standards are listed as well as
associated concepts, skills, and abilities (e.g., the things students are expected to know and be able to do
relative to each grade and domain). There is no hierarchy in the;listioly is of equal importance. Each
statemandated assessment (i.e., CRCT, GHSGT, EOCT) is designed to assess how well students know
and are able to perform each of the various concepts, skills, and abilities for a specific content area at their
grade leel or at the end of a course.

The Content Descriptions are in no way intended to substitute for or supplant the curriculum. They
supplement the curriculum by providing more descriptive information about how content will be

assessed. Furthermore, then@mt Descriptions do not suggest when concepts and skills should be
introduced in the instructional sequence; rather, their purpose is to communicate when and how concepts
and skills will be assessed via the sta@ndated assessments.

Content Standardsi Content standardse broad statements of what students should know and be
able to do in a specific content area. They state the purpose and direction the content is to take and
are generally followed by elements.

Culminating Performance Taski A culminating performance task is designed to be completed at or

near the end of a unit of instruction. The activity is designed to require students to use several concepts
learned during the unit to answer a new or unique situation. The measure of thisatdiwviystudents

to give evidence of their own understanding toward the mastery of the standard.

Curriculum -based Assessmerit An informal assessment in which the procedures directly assess
student performance in targeted contmbasic skillan orderto make decisions about how to better
address a student's instructional needs.
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Curriculum -based Measurd Curriculumbased measurement, or CBMaiscientifically-based
method of monitoring studertducational progress through direct assessment of awasltis. CBM
can be used to measure basic skills in reading, mathematics, speltiagulary and written expression.
It can also be used to monitor readiness skills.

Curriculum Document i A curriculum document contains all standards that shouldaoedd by all
students.

Curriculum Map 1 A curriculum map provides an outline of the course content by units and may
provide a suggested time schedule for each unit.

Data-based InstructionT An instructional approach in which student performance data&tosassess
the effectiveness of the instruction and to make changes in instruction based on the data.

Data Pointi An isolatedpieceofdatan a graph or chart that il lustrat
performance/progress.
DecisionRuleA | oc all sdetentinedhstatemept that defines the required score or level of

progress on a specified assessment within a stated time period for deciding that additional (or reduced)
intervention is necessary.or example, first grade students in General County who dmowg to low

risk on the DIBELS after 12 weeks of Tier 2 intervention (small group for 20 minutes 5x per week) will
begin Tier 3.

Depth of Knowledgei Depth of knowledge (DOK) is a term that refers to the substantive character of

the ideas in the performae standards. DOK classifies the various levels of understanding that students
must demonstrate as they encounter and master the content and skills within the performance standards.
This schema for evaluating standards has four levels of knowledgecé#l) (b) skill/concept, (c)

strategic thinking, and (d) extended thinking. Operational definitions and labels vary somewhat by
subject.

Differentiation 1 Differentiation is a broad term referring to the need of educators to tailor the

curriculum, teachig environments, and practices to create appropriately different learning
experiences for students. To differentiate instr
readiness leve)sand learning profiles and to react responsively. There are feareats of the

curriculum that can be differentiated: content, process, products and learning environment.

Elementsi Elements are part of the content standard that identify specific learning goals associated with
the standard.

Eligibility Team 7 A groupof qualified professioals and the parent of the child; members determine
whether the child is a child with a disability atmgy determin¢he educational needs of the child.

Enduring Understanding i An enduring understandinig a big idea that resided the heart of a
discipline and has lasting value outside the classroom. Enduring understandings should be
transferable between units of a course and between courses in the same content area.

English Language Learner (ELL) T Refers to students whosestilanguage is other than English and
whose command of English is limited. The term is used interchangeably with limited English proficient.

English for Speakers of Other Languages (ESOL) ESOL is an acronym that stands for English to
Speakers of Otherdnguages.ESOL is a state funded instructional program for eligible English
Language Learners (ELLS) in gradedlK.

Response to Intervention: The Georgia Student Achievement Pyramid of Interventions
Georgia Department of Education
Kathy Cox, State Superintendent of Schools
October 23, 2008 Pagel0 of 86
All Rights Reserved



Essential Questiori An essential question gets to the heart péréicularenduring understanding and
helps students relate the factkabwledge to the concepts on the unit. There are two types of essential
guestions that are used in the GPS frameworks.

They arebroad/overarching and unit/content specific.

Evaluation 1 The process of making judgments about the level of student unaingtan performance.
Exemplarsi An example of student work which provides a model product.

Evidencebased interventionsi Specific interventions supported by well designed, independent research
studies. There igvidencehat the interventions improveudent outcomes. (Rathvon, 1999).

Feedbacki Descriptive comments provided to or by a student that provides very specific information
about what a student is/is not doing in terms of performance needed to meet identified standards/learning
goals.

Fidelity i Fidelity refers to the provision or delivery of instruction in the manner in which it was
designed or prescribedother related termito fidelity areinterventionintegrity or treatment
integrity which often refers to the same principle.

Flexible Grouping i A type of differentiation in which students are organized into groups based on
interests and/or needs. Groups are not static and teachers use data to establish and modify the
composition of the student groups.

Fluencyi The ability to read #ext accurately, quickly, and with proper expression and comprehension.
The ability toautomaticallyrecognize conceptual connections, perform basic calculations, and apply
appropriate problem solving strategies.

Formative Assessment A formative assessent is an evaluation tool used to guide and monitor

the progress of student learning during instruction. Its purpose is to provide continuous feedback to
both the student and the teacher concerning learning successeograss toward mastery.
Formativeassessments diagnose skill and knowledge gaps, measure progress, and evaluate
instruction. Teachers use formative assessments to determine what concepts require more teaching
and what teaching techniques require modification. Educators use resulésefatsessments to
improve student performance. Formative assessments would not necessarily be used for grading
purposesExamples include (but are not limited to): pre/post tesisiculum based measures (CBM),
portfolios, benchmark assessments, gez teacher observations, teacher/student confereanaitg,

teacher commentary and feedback.

Frameworks i Frameworks are intended to be modelsafticulatingdesired results, assessment
processes, and teachilearning activities that can maximize studl achievement relative to the Georgia
Performage Standards. They may provide enduring understandings, esseestibqs, tasks/activities,
culminating tasks, rubrics, and resources for the units.

Functional Behavior Assessmerit A problemsolving praess for addressing student behavior that uses
techniques to identify what triggers a given behavior(s) and to identify interventions that directly address
them

Georgia Performance Standardd The Georgia Performance Standards (GPS) provide clear
expechtions for assessment, instruction, and student work for each grade level and subjEbedBEs
includes standards for reading, English, language arts, mathematics, science, anuidiesighi of
which will be completely phased in by 2010.
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Gifted Studenti A gifted student is a student who demonstrates a high degree of intellectual and/or
creative ability(ies), exhibits an exceptionally high degree of motivation, and/or excet¢ificsp
academic fields, andeeds special instruction and/or dpeancillary services to achieve at levels
commensurate with his or her abilities.

Guidance’ Information provided to the student about what to do next, including steps or strategies to try
in order to improve and progress toward identified standaraisiitey goals.

Individualized Education Program (IEP)i A written document that outlines thpecial education and
related services specifically designed to meet the unique educational needs of a student with a disability.
A written statement for a childith a disability that is developed, reviewed, and revised in accordance

with IDEA 2004.

Individualized Education Program Team (IEP Team) Individualswho are responsible for
developing, reviewing, or revising an IEP for a child with a disability.

Interventionsi Targeted instruction that is based on student needs. Interventions supplement the general
education curriculuminterventions are a systematic compilation of well researchedidencebased
specific instructional strategies and techniques.

Lexile T Lexile, also known as the Lexile Score or Lexile Measig@, standard score that matches a
studentds reading ability with difficulty of text
that a student can read with 75% comprelfmmdtxperts have identified 75% comprehension level as

offering the reader a certain amount of comfort and yet still offering a challenge. Lexiles range between
approximately BR (for beginning reader) and 1700.

Modifications 1 Alterations that change,\Wer, or reduce learning expectations. Modifications can
increase the gap between the achievement of students with disabilities and expectations for proficiency at
apaticulargrade levelConsistent use of modificatioean negatively impact grade levehgevement
outcomesMaodifications in satewide assessments may invalidate the results of the assessment.

Organizing Framework i An organizing framework guides teachers as they plan for instruction
ensuring that all standards are addressed and achietied égd of the year.

Performance Level Descriptorsi A verbal statement describing each performance level in terms
of what the student has learned and can do. These statements are available for eaandeted
assessment for each content area aadgtevel where applicable.

Performance Levelsi A range of scores that defimespecific level of performance adiculatedin

the Performance Level Descriptors. Each student receives a scale score and a performance level
designation (e.g., does not atestandard, meets standard, or exceeds standard) when assessed on a
statemandated assessment. The Performance Level and Performance Level Descriptors provide
more meaning to the scale score.

Performance Standardsi Performance standards provide clegrextations for assessment, instruction,

and student work. They define the level of work that demonstrates achievement of the standards, enabling

a teacher to know Ahow good is good enough. o0 Perf
expand pon them by providing suggested tasks, sample student work, and teacher commentary.

Performance Taski A performance task is a formative assessment that checks for student
understanding/misunderstanding amdprogress toward the standards/learning gatadiéfferent points
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during a unit of instruction. Performance tasks involve the application of knowledge and skills rather than
recall and result in tangible products or observable performances. They involve nmaaking,

encourage sektvaluation and ngsion, require judgment to score, and are

evaluated using predetermined criteria (rubri€g@yilminating performance tasks differ from other
performance tasKsecausehey are created over time during the unit. Culminating performance tasks
measure concéyal understanding of the standards/learning goals specified for a specific unit and usually
involve multiple modalities.

Probei When using a Curriculum Based Measure (CBM), the instructor gives the student brief, timed
samples, or "probesgomprisedof academic material taken from the child's school curriculum. These

CBM probes are given under standardized conditions. For example, the instructor will read the same
directions every time that he or she gives a certain type of CBM probe. CBM probesdraniuimay

last from 1 to 5 minutes, depending on the skill being measured. The child's performance on a CBM
probe is scored for speed, or fluency , and for accuracy of performance. Since CBM probes are quick to
administer and simple to score, they camiven repeatedly (for example, twice per week). The results

are then charted to offer the instructor a visual record of a targeted child's rate of academic progress ( Jim
Wright, Intervention Central websitenttp://www.interventioncentral.com/

Problem Solving Teami A team of people, which may include school staff and parents, who use a
problem solving approach to addregzablem or area of neddr a student

Process Standard$ Process standardefine the means used to determine patterns of thought and
behavior that lead to conceptual understanding.

Professional Learning Community? A group of individuals who seek aipédrticipatein professional
learning on an identified topic.

Progress Montoring i Progress monitoring is a scientifically based practice that is used to assess
studentdacademic performance and evaluate the effectiveness of instruction. Progress monitoring can be
implemented with individual students or an entire class.

Pyramid of Interventions 1 The Pyramid of Intervention is also known as the Student Achievement
Pyramid of Interventions. It is a conceptual framework developed by GaDOE that will enable all
students in Georgia to continue to make great gains in school. Thaipyisaa graphic organizer

that illustrates layers of instructional efforts that can be provided to students according to their
individual needs.

Response to Interventiori Response to InterventioRTI) is a practiceof academic and avioral
interventonsdesigned to provide early, effective assistanamtterperformingtudents. Researtiased
interventions are implemented and frequent progress monitoring is conducted to assess student response
and progress. When students do not make progressaginegly more intense interventions are

introduced.

Research Based Interventionr The methods, content, materials, etc. were developed in guidance from
the collective research and scientific commur(itiarn, 2007)

Rubrics i Based on a continuum of perfisance quality and a scale of different possible score points, a
rubric identifies the key traits or dimensions to be examined and assessed and provides key features of
performance for each level of scoring.

Scaffoldingi Scaffoldingis the instructionaechnique of using teacher support to help a student practice
a skill at a higher level than he or she would be capable of independently. The opportunity to practice the
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skill at this level helps students advance to the point where they no longer nseppbe and can
operate at this high level on their own.

Scientifically-based research (SBIRi Research that applies rigorous, systematic, and objective

procedures to obtain valid knowledge relevant to core academic development, instruction, anikdifficul

and includes research that: (a) employs systematic, empirical methods that draw on observation or
experiment; (b) involves rigorous data analyses that are adequate to test the stated hypotheses and justify
the general conclusions drawn; (c) reliesmeasurements or observational methods that provide valid

data across evaluators and observers and across multiple measurements and observations; and (d) has
been accepted by a peaewiewed journal or approved by a panel of independent experts through a
comparably rigorous, objective, and scientific review. [Section 9101(37) of ESEA; 34 C.F.R. § 300.35]

Schoolwide Positive Behavior Supporti A br oad range of systematic and
achieving important social and learning outcomeswhe pr eventing problem behayv
(Sugai et al., 2005) Positive Behavior Support (PBS) is based on a pistiléng model and aims to

prevent inappropriate behavior through teaching and reinforcing appropriate behaviors (OSEP Technical
Assistance Center on Positive Behavioral Interventions & Supports, 2007).

Scoring Rubrici A scoring guide that enables teachers to make reliable judgments about student work
and enables students to saflsess their work. A rubric is based on atiomumof performance quality

and isbuilt upon a scale of different pobk score points to be assigned. A ruliantifies the key traits

or dimensbns to be examined and assessed provides key features of performance for each level of
scoring (descripts) which signify the degree to which the criteria have been met.

Standardi A standard is something set up and established by authority as a rule for the measure of
guantity, weight, extent, value or quality. A standard defines the broad expectatiansaafea of

knowledge in a given domain and may include an expectation of the degree to which a student expresses
his or her understanding of that knowledge.

Standard Intervention Protocol i A process where a school or system useslgtermined scientiéally
based interventions in a specific sequence with identified stydesuially implemented at Tier 2

Standards-Based Classrooni A standardsbased classroom is a classroom where teachers and students
have a clear understanding of the expectatioasdstrds). They know what they are teaching/learning
eachdg, why t he day 0 stokhosarrkmow hog toidssavell mshowitotdain They

also know that they are working toward megtatandards throughout the year #mat standardbased
learning is a proceseot an event.

StandardsBased Instructional Bulletin Boardsi A strategically placed bulletin board in the classroom

that provides examples of student work that have been correlated to the standards by elements. Generally,
the stu@nt work, the task, the standard, and the commentary on the work are posted on the bulletin board
for which students and others can refera model or exemplar of student work that meets or approaches
meeting the standard(s).

Strand T A strand is an orgazing tool used to group standards by content.

Strategyi A loosely defined collective term that is often used interchangeably with the word
i nt er \hawwveristoatedgies are generally considered effective instructional/behavioral practices
rather han a set of prescribed instructional procedures, systematically implemented.

Student Commentaryi A s t u dat or writen setfreflective, metacognitive comments that self
assess his or her progress toward the specified standard(s) and that pexlidelk to the teacher in
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terms of student understanding; as a result of effectiveasséfssment, students develop the skills
necessary to seddjust and become more independent learners.

Student Support Teami The Student Support Team (SST) is a radikiciplinary team which utilizes a
problemsolving process to investigate the educational needs of students who are experiencing academic
and/or social/behavioral difficulties. SST, which is required in every Georgia public school uses a data
driven proess to plan individualized supports and interventions and the method of assessing their
effectiveness.

Student with a Disability i Refers to a child evaluated as having an intellectual disability, a hearing
impairment (including deafness), a speectaagliage impairment, a visual impairment (including
blindness), a serious emotional disturbance (referred to in this part as endisturdance), an
orthopedic impairment, autism, traumatic brain injutherhealth impairmentr a specific learning
disability who needs special education and related services.

Student Work i Student work may or may not demonstrate that the student is meeting the standard.
Student work should be used by the teacher to show the student what meetingltrd staans

Summative Assessmerit A summative assessment is an evaluation tool generally used at the end of an
assignment, unit, project, oourse. In an educational setting, summative assessments tend to be more
formal kinds of assessments (e.g., unit tests, &§rains, projects, reports, and state assessments) and are
typically used to assign students a course grade ortify cgudent mastery of intended learning

outcomes for the Georgia Performance Standards.

Tasksi Tasks provide the opportunity for studetd demonstrate what they can dhat knowledge
they havewhat understanding they hatat relateso specific standards or elements. This demonstration
may occur at any time during the course or at the end of the course.

Teacher Commentaryi Oral orwritten comments made by the teacher that provide feedback to the
student regarding his/her progress toward the specified standard(s); comments may include praise in
addition to constructive criticism and will often include guidance for revising workroiutare

work. Teacher commentary shows students why they did or did not meet a standardladed dre

student to take ownship of his/her own learning.

Note: Public commentaris posted commentary that specifies the evidence in student work that

effectively illustrates relevant parts of the standard(s); these are general statements provided to guide
parents and students in understanding the stand@nisiate commentaris commentary that identifies the
features of a speci fillusratetheuetbwant pabtsof anstamdérd(s) asmglllase t h a
feedback and guidance for next steps. Private commentary is meant for the student, teacher and parent,

not the public.

Teaching Rubrici Teaching rubrics are explicitly designed to support abagdio evaluate student

learning. Teaching rubrics have several features that support learning:

A Teaching rubrics are written in |language that s
A T e a dbiics argycreatad with students as a result of the teattiiingas ocaued

in the classroom (not before the teaching takes place);

A Teaching rubrics define and describe quality wo
A Teaching rubrics refer to common weaknesses in
be avoided, and;

A Teachi n de usadbysiudersts taagsess their wiorksogress and

guide revision and improvement.
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Tiered Instruction T Levels of instructional intensity within a tiered delivery model.

Trend Line i Line of a graph that connects data points. This is used toateragainst aimlines to
determine responsiveness to interventiofige trend line is what the student has actually achieved vs. the
aimline which is the desired performance score.

Universal Screeningi A process of reviewing student performance throwghmél and/or informal

assessment measures to determine progress in relation to student benchmarks; related directly to student
learning standards

Link to a glossary of terms on the RTI Action Network:

http://www.rtinetwork.org/component/option,com_ ¢dasy/
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Chapter 2

Section 2.1 Research

RTl is generally understood to be evidencebased approach to providing early intervention to

struggling learners general education and special education settiriggscore priiples are thatier 1
evidencecbased instruction is provided with fidelity,
responsiveness to intervention is evaluased instruction is adapted as needed (National Association of

State Directors of gcial Education, 2005; Vaughn & Fuchs, 2003). It has come to the forefront of

education reform efforts in recent years, with both federal legislation andngiateses promoting use

of RTI and similar initiatives. RThas promise in serving as a maotsm to address NCLB and IDEA

2004 mandates, concerns about traditional special education identification procedures, the

dispropationate representation of minorities in special education, the integration of general and special
education, and the deliveof evidencebased programs to students.

Integration of Program Areas

RTIbs emphasis on integration of program areas, apf
evidencebased instruction as well as progress monitoring data were menéismpedctices that may

improve educational outcomes such as academic achievement, behavior, aatiqgradtes. Indeed,

RTI has programmatic calboration built into its desigsince it requires coordinated decisim@aking

and resource sharing among gaheducation, special education, and related services personnel.

Similarly, the statewide standardased curriculum in Georgia, applied to all program areas, is expected

to be facilitated, in part, t horgiaisankxamhpleefhevaat eds t
RTI approach is used to improve school sendctse School Improvement program area uses it to help

schools in the AYP Needs Improvement category; Curriculum and Instruction uses it as a tool to provide
differentiated instruction;rad Special Education uses it as an alternative in the student eligibility decision
process.

Basis for informing instructional decisionrmaking

Some researchers assert that there is a lack of evidence of the cost effectiveness and validity of aligning
instruction to diagnostic classifications (Canter, 20Béfcher et al., 2002; Reschly & Tilly, 1999;

Ysseldyke & Marston, 1999 Recent RTrelated literature suggesthat a central advantage of River

the IQachevement discrepancy model is BT¢  gion@hinformation directly relevant to the design,
delivery, and monitoring of student progress to appropriate instruction (Bradley, Danielson & Doolittle,
2007). Currently, states are shifting from categorizing and labeling students tiodgooush mae on

the instructional needs of studehtwith the goal of basing instructional decisions on how students are
progressing. It is anticipated that this shift will help integrate general and special education, streamline
resources, and promote greater indogf students with special needs.

Disproporti onality

RTI may reduce the dispropgmmnate representation of minorities in special education. All states and
schools in the U.S. are accountable for dispridpoality in special education through StatgfBrmance
Plan repding to the Office of Special Education PrograrRg.l can be used as a strategy to account for
cultural and linguistic considerations and differences among students when designing interventions,
thereby possibly reducing the disproponate identification of minority students. Research evidence on
the potential oRTI to reduce the dispropibonate number of minority students is promising. Marston
(2002) cites significant decreases in placement rates of minority students in sgecalon witrRTI.

In the Minneapolis Public Schools, Marston, Muyskens, Lau, and Cantor (2003) found ®Rat the
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process reduced disprationality for AfricanAmerican students, and similarly, VanDerHeyden and
Witt (2005) found a significant increasethe rate of response of minority students to early intensive
instruction.

The Georgia Department of Education has acknowledgedigpbpationality represents a serious
concern in the state and Georgia is undeseat decrees requiring the elintina of this
dispropationality. Leading academics have argued that thadevement discrepancy model has
contributed talispropationality because cognitive measures may be culturally biased and narrowly
defined (Fletcher et al., 2002).

Special Education Identification

Finally, RTI has been discussed in the literature as an alternative method to the traditional 1Q
achievement discrepancy model for identifying and
disabilities. With the discrepancy ah&, a student must evidence a severe discrepancy between general
intelligence and academic achievement before being identified as having a specific learning disability

(SLD) in order to receive special education services and the discrepancy is tymtalydent until a

student has completed two or more years of school
considered by many to work against early intervention. Indeed, researchers have cited the advantages of

early identificationandmme di ati on of students with SLD (Greshanm
Delaying identification of SLD until a child falls below a predicted level of performance can result in at

least two years of academic failure (Donovan & Cross, 2002).

RTI and its Relationship to Other State and Federal Programs

NCLBO&s f oc u-hasedpractice,idatievanaecisiormaking and multitiered intervention

reflects the fundamental elementsR¥il and similar tierednterventionsNCLB&6s f ocus on pr e
learning problems, reducing achievement gapwmng minority students, ammtervening early with

struggling learners is further specified in IDEA 2004. IDEA 2004 allowRHrapproach as a means to

determine student eligibility for special education. IDEX)4 promotes instructional practice and

decisionmaking procedures designed to ensure that poor instruction or cultural efamtkzad to the
misidentification of minority students in special education. At its core, IDEA 2004 encourages reforms
thatbet t er i ntegrate special and gener al education ¢
improving outcomes for both-aisk students and those with learning disabilities is very much in line with

the aims oRTI.

Decision makers have been winigx for many years to improve school practices and classroom
instruction with approaches and featdresich as teacher support teams, a problem solving process, data
based decision makidgthat characterizRTI.

In the planning and development stagesHot or tiered approach initiatives, informational resources
may provide assistance in becoming familiar with the compone®$icdind the research base behind it,
exploring paticular models, and gathering information on elements to consider in implamiiii.
Sources include:

¢ National Center on Response to Intervention (NCRT]I)
National Resource Center on Learning Disabilities (NCRLD)
National Association of State Directors of Special Education (NASDSE)
National Center on Educational Outcomes
NationalTechnical Assistance Center on Student Progress Monitoring
The IRIS Center at Peabody
Whatever It Takes: How Professional Learning Communities Respond When Kids Don't Learn
by Rebecca DuFour, Robert Eaker and Gayle Karhanek
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e Response to Intervention: Traig for California Educators (California Department of Education
five-part video series)

e Florida Center for Reading Research

e lowa Heartland Model

Two RTI models have emerged as options for implementation: the predaking model and the

standard protodonodel, with variations and hybrids emerging based on the two (Hollenbeck, 2007;

Fuchs et al., 2003). The problesalving moel (PSM) evolved out of schootgblemsolving teams

(Graner et al., 2005) and behavioral consultation (Fuchs et al., 2003appitwach relies on groups of
teachers and specialists to design and monitor interventions with students identified as having academic
challenges (Fuchs & Fuchs, 2007). In contrast to PSM, the standard protocol model (STP) uses school or
classwide screeimg to identify student learning problems, which are then addressed using

predetermined, instructional techniques and interventions. In practice, the features of the-gobltgm

and standard protocol approaches can be merged (Hollenbeck, 2007). &onp | e |l owads Hear
AEA ProblemSolving model, initiated in 1988, has evolved over time from allowing maximum
flexibility for LEAs within the parameters of the
standardized protocols and commerciallyilmde interventions (Jankowski, 2003; Grimes & Kurns,

2003).

Although there is limited published information or research available abouRSthpdanning and
implementation experiences, experts generally recommend a phased introduction over a fygaber o

that allows sufficient time for educators and administrators to accommodate new practices (Fuchs &
Deschler, 2007). The National Research Center on Learning Disabilities (NRCLD) defines the following
RTI core implementation features, such as:

A Universal screening of academics and behavior

A High-quality researctbased classroom instruction

A Implementation of appropriate reseatmsed interventions

A Continuous progress monitoring of studentso

NRCLD also identifies severabmmon attributes d®TI implementation:

The concept of multiple tiers of increasingly intense student interventions
Implementation of a differentiated curriculum

Instruction delivered by staff other than the classroom teacher
Categorical or nowcategoical placement decisions

I > > I

The most mature examples of wisleale adoption dRTlarel owa b6s Heart |l and AEA mod ¢
Mi nneapol i s6bsFP&Mi chade!l Prabldem Sol ving and Respon.

lowa: http://www.aeall.k12.ia.us/
Minneapolis: http://speced.mpls.k12.mn.us/PSM.htm|

Florida: http://floridarti.usf.edu/
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Chapter 37 Solving Learning Concerns

Section 31 Problem Solving and Standad Protocol

Considering the research within Response to Intervention, two models have been widely implemented
around the nation: Problem Solving and Standard Protocol. Problem Solving is a process that uses the
skills of professionals from differentdtiiplines to study student achievement, implement scientifically
based interventions, and evaluate impact on performance. Standard Protocol is a process where a school
or system uses pietermined scientifically based interventions in a specific sequetttédentified

students. Both models offer strong structures for teams to support student achieVdradgbeorgia
Department of Education recommends the use of a blended approach to solving student learning
issues.Combining both approaches will aloschools the flexibility to identify research baseull

research proven readingpathematicsand behaviordhterventions. Schools will then be able to insert

these interventions at each tier of the pyramid. &ffextivenessf any problem solving appachwill be
enhanced by using a common set of interventions to support student achievement.

The exacScientifically Based Researtdnguage from NCLB Section 9101 (37) reads:

(37) SCIENTIFICALLY BASED RESEARCHThe term scientifically based researth

(A) means research that involves the application of rigorous, systematic, and objective procedures to ol
reliable and valid knowledge relevant to education activities and programs; and

(B) includes research that
(i) employs systematic, empiricalethods that draw on observation or experiment;

(ii) involves rigorous data analyses that are adequate to test the stated hypotheses and justif
general conclusions drawn;

(iii) relies on measurements or observational methods that provide reliablal@hdata across
evaluators and observers, across multiple measurements and observations, and across stud
same or different investigators;

(iv) is evaluated using experimental or quesperimental designs in which individuals, entities,
prograns, or activities are assigned to different conditions and with appropriate controls to ev:
the effects of the condition of interest, with a preference for rareksignment experiments, or ot
designs to the extent that those designs contain wétimidition or acrossondition controls;

(v) ensures that experimental studies are presented in sufficient detail and clarity to allow for
replication or, at a minimum, offer the opportunity to build systematically on their findings; ant

(vi) has been accegd by a peereviewed journal or approved by a panel of independent expert
through a comparably rigorous, objective, and scientific review.

Data Teams

The Georgia Department of Education recommends the formation of a data team at each school

This team would be responsible for analyzing achieverardtdisciplinedata from both formative and
summative measures in use. This team would lead the work of using district and school performance
norms to set criteria for expected growth and the identifinaif scientifically based interventions

needed to support the learn&chool level participants should include the principal, grade level/content
area representatives, counselors, and school psychologist.

This graphi c iprocesshdtdata teaens shélkel toltofgrisaving student learningnd
behaviorakoncerns:
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Did the plan work? Whatis the problem?
What does the data show? What does the data show?

Implement the plan Whv s this h P
Who will do what, where, yis this happening:

when, and how often? Curriculum Issue?
How will fidelity of Instructional Issue?
implementation be Student Issue?

determined?

Whatis our plan?
Whatare we going to
do?

What interventions are
needed?

How will we measure
success?

Problem Solving occurs at all Tiers. Teachers are continually using data to drive instructional decision
making. Here is another visual from SSTAGE (Student Suppeam Association of Georgia Educators)
that shows the problem solving involved in supporting students:
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TheoProbliemacSol ving
Data-Driven Decision Making

Problepn %
What is the problem?
hy is this-happening

CHECK Development
? is our plan?
DO

Implement Plan

Evaluate t
Did our pl

Source: Lynn L. Pennington, SSTAGE

Problem Solving Teams Characteristics

IEP, Gifted, Aarticulated goal/purpose

504, ELL Teams

1

Student Support
Teams

|

L

Mefined responsibilities
& roles of members

AKConsistent multi-step
problem solving process

MATA drives decision
making

Anlignment,
communication,

& connectedness
(with/to other teams)

I Aon-going, embedded

Tier 1 i i
Prof. Learning Commynities, < professional learning
Grade or Departmen ’ @ valuation of team
523 effectiveness

/

Source: Lynn L. Pennington, SSTAGE
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What is the problem?

A review of student achievement data at the district and school level will reveal patterns in learning.

These patterns are used to develop system norms for expected student achievement. Schools will use
these norms to idengifstudents not meeting their individual expected potential. The use of a

Universal Screener, based on the Georgia Performance Standards, is critical to identifying students

who may need additional assessments to determine learning glgss tfar80%o f t he school 6
studentgneet standards, the data team should use local school norms to identify targeted students and
work to raise the school to district standards.

Why is this happening?

The Department suggests a deep look at the reasons why dgigrooturring at the rate identified for
individual students.

e Are the Georgia Performance Standards being implemented in classrooms? The universal
screener and benchmark assessments should be based on the GPS, so it is reasonable to
require schools tensure that the curriculum is being learned to the level of rigor expected at
each grade level. If the curriculum conta@nlack ofclarity, limited rigor, and/or
inappropriate depth of learning, this is a curriculum issue. A review of the curricuthm an
professional learning is needed.

e Explicit and systematic instruction should be in all classrooms. Research based instructional
strategies, teacher modeling, student feedmuitteacher commentary are the foundation of
standarddasedclassrooms. Thases of formative assessment to guide instruction, along
with appropriate student engagement and management skills, are requirements in all
classrooms in Georgia. An instructional issue would be identified by what the teacher is or is
not doing in the clesroom. Professional Learning will be required to enstaredarddased
instruction is occurring in all classrooms and to support the content knowledge of teachers.

e Finally, after removing the possibility of curriculum or instructional issues, the scanol
reasonably begin the process of determining if the progress gaps are due to how the student
learns.

What is our plan?

At this stage, the team has the responsibility of deciding which of thidemtfied interventions

would be most appropriate feuppatingthe student. A deep review of student and teacher historical
data will guide this decision. The team will create a specific plan to include progress monitoring,
growth expectations, and timelines to evaluate progress. Professional Leappiog il be in

place to ensure the interventions are implemented with fidelity.

Implement the Plan

As the plan is implemented, the Department strongly suggests a constant flow of communication
between the teacher providing the intervention and theteachers. This will support the transfer of
learning from the intervention to the core area being targétdditionally, checks for fidelity of
implementation should occur by the data team and/or SSTtteansure accurate implementation of
the intewention.
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What is fidelity of Implementation? (NRCLD 2006)

Fidelity of implementation is the delivery of instruction in the way in which it was
designed to be delivered (Gresham, MacMillan, Beetaekenberger, & Bocian, 2000).
Fidelity must also adtess the integrity with which screening and pesgmonitoring
procedures are completed and an explicit decisiaking model is followed. In an RTI
model, fidelity is important at both the school level (e.g., implementation of the process)
and the teduer level (e.g., implementation of instruction and progress monitoring).

How can schools ensure fidelity of implementationtNRCLD 2006)

Link interventions to improved outcomes (dimlity)

Definitively describe operations, techniques, and components

Clearly define responsibilities of specific gens

Create a data system for measuring operations, techniques, and components
Create a system for feedback and decisionimgaformative)

Create accountability measures for sammpliance

Did the plan work?

At the designated points for data collection, the team will measure plan success. The team will
document growth and create next level of support for the student.

The Georgia Department of Education recommendshie problem solving process checklisbe
used as a guide for implementation of the problem solving proces$¥his document will support
the accountability of school based personnel working to address identified areas of concern for
individual student achievement.

Persons involved in the pldor addressing student achievement concerns should be knowledgeable
about teacher development and instructional pedagogy. This document will provide a common
framework of understanding for school and system level professional learning initiatives designed
ensure instructional and behavioral interventions are implemented with fidelity.
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Source: St. Croix River
Educational District

Problem Solving Process Checklist

Standard Completion Person

date Responsible

Problem ldentification i What is the problem?

A Aninitial performance concern was defined in observable measurable terms and was
guantified. (list all concerns, prioritize one, collect data to determine a area of concern
expected performance)

7

A Documented Data from at least two sources converge to suppogrfbetmnce concern
statement. (i.e., interview + observation, or assessment data + observation, student w
samples). Assessment information to include formative and summative data.

A Student baseline data in the area of concern is collected usingsaramaant system with
sufficient technical adequacy for ongoing frequent measurement, and includes a minir
3 data points with standardized procedures for assessment. Baseline data are graphg

Problem Analysisi Why is this happening?

A Data from avariety of sources and domains were collected to consider multiple hypoth
for the cause of the identified discrepancy. These data are documented.

A A single hypothesis for the cause of the discrepancy in expected performance was se
At leasttwo pieces of data converge to support this hypothesis. At least one of these i
guantitative.

Plan Developmenti What is our plan?

A A databased goal was established that describes the learner, conditions (time and mz
for responding), expectagkerformance, and an expected goal attainment date. The gog
date are indicated on a graph.

A The intervention selected meets federal definition of scientifically resbasgd
intervention. The selected intervention directly addresses the spéeiftdfied problem
and the hypothesis for the cause of the performance concern.

A written intervention plan was clearly defined that explicitly describes what will be do
where, when, how often, how long (per session), by whom, and with what resource

A written description of the progressonitoring plan was completed and includes who w
collect data, data collection methods, conditions for data collections, and schedule.

> > >

Benchmark criteria were set in advance to determine progress.

A A plan evaluation meeting was set for no more th&wa&eks after the plan was
established.

Implement the Plan

A A direct observation of the intervention to monitor fidelity was completed at least one {
Any discrepancies between the written plan tadintervention in action were noted and
resolved. Observations continued until the intervention being delivered and the written
intervention plan matched. Written documentation of each observation was made.

A Data were collected and graphed as statgulan. The required number of data points we
collected under the same intervention conditions after integrity was established.

Plan Evaluationi Did the plan work?

A Team documented agreement that the plan was carried out as intended.

A Team déermined and documented whether theiptervention discrepancy in expected
performance decreased, increased, or stayed the same during the plan implementatio

A Team decided to continue the plan unmodified, modify, fade, or terminate theTigam
documented this decision.

Response to Intervention: The Georgia Student Achievement Pyramid of Interventions
Georgia Department of Education
Kathy Cox, State Superintendent of Schools
October 23, 2008 Page25 of 86
All Rights Reserved



Section 32 Progress Monitoring
What is progress monitoring and how does it fit with Response to Intervention?

Progress monitoring is a scientificalladdased pra
behavior performance and evaluate the effectiveness of instruction. Progress monitoring can be
implemented with individual students or an entire class.

Within a classroom, teachers should know their students through assessments. Understanding that
learningoccurs at a different pace for all students, teachers should incorporate frequent opportunities for
students t o 0s.h®heassebsment strategyyuseld fordhese frequent formative
assessments should be deeply aligned with grade level GBR®yfoontent area.

Several organizational structures need to be in place to support progress monitoring. First, schools should
create schedules that allow for collaborative planning. The importance of a common understanding of
GPS expectations is reqed for teacher teams. Second, schools should initiate contenesgieal

(across grade level andX) discussions. These discussions will support a strong understanding of
rigorous assessment and the instruction needed for student mastery. chioiots should establish a

clear professional learning plan to support the use of a variety of assessment strategies sisvstliident
ishow what they know. 0

In manycases,lte intensity othe progress monitoring increases as students move througertheftthe
Georgia Student Achievement Pyramid of Interventions.

Tier 17 Universal screenings are used for reading, nattl/or behavior for all students at all
levels. Classroom teachers use freq@entmonformative assessments to measure progrésams of
teachers routinely creatikesecommon formative assessmeatsl benchmark criteria for succesase the
data to collaboratively discuss instructional approaches, and design learning opportunities to address
individual needs. Progress monitayidata is purposefully collected and organized, shared with students
and parents, and the driving forceof the instructional program.

Tier 21 Students identified for Tier 2 interventions are regularly assessed to measure
understanding and transferlefrning to core classrooms. The progress monitgriagesaised for the
intervention is pradentified by the school data team based on the intervention companerglould
include curriculum based measures and/or other standardized asses®&eatimarks for expected
progress are seind student progress toward these benchmarks is closely motiiaregh assessments
Graphs of these purposeful data points are needed to illustrate the progress toward benchmark goal.
These data graphs suppor hata team in monitoring individual student growth as well as the fidelity of
implementation of the intervention.

Tier 31 Students identified for Tier 3 interventions will be closely monitored based on the
interventions designed by the Student Suppeam during the problem solving process. At this level,
clear documentation of progressmitoring datas needed to support the deep focus on the individual.
Graphs of assessment trends are required to show progress and identify transfer of |edwanicwy¢o
classrooms.

Tier 41 Students identified for Tier 4 interventions will be involved in deep, systematic, and
formalized progress monitoring, data collection, and targeted instruction. Tier 4 interventions are
individualized based on studensassment data. Documentation of progress is comprehensive and
robust.
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The Georgia Department of Education recommends districts and schools use an established data

management

system

to al

| ow

ready

access

t o

Below are gamples of graphs from Dr. George Batsahthe University of South Florida.
Graphs such abese examples should be used with Tidr2udentsn order to address

individual responses to an intervention. In thegample, the dottededline is the anline (the

rate and achievement expectations established by the datadedrth)e solid red line is the
trendline (the rate and achievement based on student performance assesghieie

intervention . The fi

r st

graph

| hier Yvintenentient PAMSe Basadl s

studen

res |

on theprogress monitoring datéhis student is not responding to the intervention as expected by

the data teamThe second graph shows the same student and his/her response to the addition of
a Tier 3, oneon-one inteévention. Based on the progress monitoring data, this student is
responding positively to the intervention as indicated by the trendline.

The data team should use a graphing system in order to accurately naeassrée udent 6 s r

€s

to the interventiorand identify additional intervention to utilize, if necessary. Itis important to
remember that a student not responding to a Tier 2 intervention does not automatically need a
Tier 3 intervention.The data team should consider other factors influendbheoeffectiveness of

the intervention, such as inconsistent implementatioidesit and/or teacher absenteeism
interruptions, etcIn most cases, the data team should consider a variety of Tier 2 interventions
within the standard protocol establishedha&t local school.

Dr.George M. Batsche
Co-Director, Institute for Schod Reform
Florida Problem-Solving/Ril Statewide Projed
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Below are examples from Georgia schools:

Cobb County Public Schooist hi s i s an example of charting
over a 4 week period.
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